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ABSTRACT 

This guide is designed for use by foreign language 
department chairpersons. The following topics are discussed: (1) 
goals of supervision, (2) the attitude of a good ©valuator, (3). basic 
principles and purposes of supervisory visits, (4) what to look for 
during the supervisory visit, (5) the followup conference, (6) how to 
use the instrunents for evaluating instruction, and (7) guidelines to 
be used during classroom observation. General guidelines for 
evaluating foreign language programs are offered, and an extensive 
list of foreign language teacher competencies taken from "A 
Competency- Based and Field-Centered Teacher Education Program in 
French," is provided. Sample teacher evaluation forms are also 
included. (PHP) 
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Preface 



The purpose of this manual is to suggest guidelines 
and ways of evaluating the teaching- learning process. 

Special thanks are given to the following Committee 
of Western New York Teachers for their input and suggestions: 
Tamara Andri juk, Linda Cascio, Bemadette Clines, Anne George 
Harris, George Hellyer, Malt Martel, Jose Mendoza and Liz 
Visonc, 
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!• (>o<ils of Supervision 

The bnslc goals of supervision are: 
Coordin.ition 
Critical Evaluation 
Giving Direction 

Tjnproving Instruction and Programs 
Stimulating Growth of Teachers and Students 
To realise these goals it is imperative to evaluate both the 
teacher ^ind die progrnTT. It is suggested that teacher evalu- 
ation should take pi, ce three times per year in the regular 
classroom situatic^n. A cunanulative year-end evaluation should 
take place to assess the teacher's total performance Inside and 
outside the classroom. 

II. The Attitude of a Good Evaluator 

The aim should be the appraisal of instructional outcomes and 
the improvement oi ti.p whole teacher- learner situation. The 
good evnluaror should: 

A, Evilunte the job (performance) not the person 

B, B.ise evaluations on firJthand observations 

C, Use n positive approach; consider what will help 
CO iniprovt the teacher's effectiveness 

D, Combine measurement of student progiess and teacher 
perf:>rmance in the program of teacher evaluation 

E, Keep evaluation program flexible enough to meet 
ch.ui.'.iiig conditions 
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II. Attitude of a Good Evaluator (Continued) 

F. Consider evaluation as an important means toward 
achieving goals— not an end In itself. 

G. Be familiar with the teacher abilities and background 

H. Record observations immediately and arrange a 
cot^erence with the teacher to cooperatively analyze 

find ings 

I. Discuss what appear to be strong and weak aspects of 
the teacher's performance and make definite plans 
for correction and Improvement 

J. Encourage an experimental environment where teachers 
and supervisors feel free to explore, to expciriroent 
and to test methods, processes and materials ufced in 
teaching. 

HI. Bnsic Principles and Purposes of Supervisory Visits 

Supervisory visits should be focused on all elements of the 
teaching-learning situation, not merely on the teacher, 

A. Chief purpose of the supervisory visit should be 
tho improvement of Instruction; i.e. , should be 
instructive rather than inspectional and repressive. 

B. Supervisory visits should afford each teacher a 
definite and concrete basis for improvement. 

C. Evnlu.itor should help the teacher use various measures 
of sol f-ovaluation. 

0. Teachers shouU' fed free to ditcuss their problems and 
to make suggest ions. The evaluator should respect the 
opinions nixi points of view of the professional staff. 
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111. Basic Principles and Purposes of Supervisory Visits (Continued) 
E. Good staff supervision promotes methodt^ that bring 

about a classroom climate of satisfaction and accomplish^- 
ment. 

Wise supervision should Include freedom for teacher and 
initiative 9 individuality and creativity in classroom 
experimentations of methods* 

IV. What to Look for During the Visit 

A. V^of^s the teacher provide good direction and mcMves? 

B. Does the teacher enjoy the respect of pupils? 

C. Are the objectives of the lesson clear to the students? 

D. Were the objectives met? 

E. Does the teacher model , direct and reinforce pupil response? 

F. Does the teacher provide opportunities for pvplls to use 
the language in meaningful situations? 

G. Are the pupils aware of what is eicpected of th^m? 

H. Does the teacher offer time ror questions and does he respond 
adequately to them? 

I. Does the teacher show enthusiasm for the subjec t tatter? 

J. Do the students show interest and do they willingly participate 
in the class? 

V. The Pol low-Up Conference 
A* Objectives 

1. Establish rapport with the teacher 

2. Includi^ general commendations of the lesson and specific 
approval of an aspect of the lesson 

« 
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V The Follow-Up Conierence (Continued) 

3. Cc^tranend teacher on his skill 

4. Further the teacherfe confidence ii, himself and hlg work 

5. Offer constructive suggestions toe teacher Iwprovement 
B« Guidelines 

!• Note possible caut^e of actions beforehand 

2m Assemble Instnictlonal and professional materials 

which may assist teacher 
3# Be understanding, sincere and friendly 
4« Start conference with a positive approach 
5m Analyze dlf f icultleiS together 

6m Close confer<%nce on a friendly note with praise; 
be encouraging, lea\^e teacher with something to 
grow on, go on and glow on, 

VI, How to Use the Instruments for Teacher Evaluation 

The categories on these instruments are intended as guidelines and 
the evaluator should only coimnent on those that he thinks are 
pertinent, 

A, Guid33ines for the Use of the "Report on Classroom Observation": 
The most efficient and fair way for the evaluator to use 
this fonn is for him to bring the guidelines and a blank 
sheet of paper with him to the class to be observed. On 
the blank sheet of pnper the evaluator jots down a tunning 
account of the lesson and his observations, referring to 
the guidelines when necessary. As soon as possible after 
the class, the evaluator organizes his thoughts and records 
Q them as he seea fit, possibly on an UNOFFICIAL copy of the 
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VI, How »o Use the Instrumetits for Teacher Evaluation (Continued) 
form. The next day, the teacher and the evaluator have 
the post-observation conference at which tin>e they come to 
an agreetnent about the good points of the lesson and the 
areas that need improvement. The evaluator than writes 
up the official copy of the instrument at his convenience 
and sends copies of it to the teacher for his signature. 
Guidelines for the Use of the "Cummulative Teacher 
Evaluation Form": As in the other Instruments, the 
categories that are listed on this form are only meant 
ns guidelines and each does not have to be commented on. 
Please note that the section on •'Professional Activities" 
is optional because these things do not affect a teacher's 
effectiveness; however, they are useful for tenure or 
promocional pu)*poses. Ihe cummulative evaluation of the 
teacher's performance would be discussed at the third 
post-observation conference and the instrument could be filled 
out and given to the teacher for his signature at a later 
date, in the same manner as the thrice yearly evaluation 
form is handled. These are only suggestions for using 
the instruments; if the individual supervisor feels that 
according to his particular situation, this is not a 
good way to use them, then, of course-, he may adapt 
either the content of the form or the way of using them to 
his ituation. 
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VI, How to Use the Instnunents for Teacher Evaluation (Continued) 
C, Rationale behind these instruments: These instruments 
are consistent with the goals of supervision in that 
they give direction and when used properly will improve 
instruction and stimulate the groiTth of students and 
teachers. They are open-ended providing the evaluator with 
the opportunity to express both positive and negative com- 
tnents. The evaluator is given the chance to discuss a 
variety of topics which cover the full gamut of teacher- 
related activities. The evaluator then chooses those that 
are most relevant and can help the teacher's professional 
growth the most and comments on these. Further material 
for the evaluation of the teacher could be collected from . 
other sources. One such source is teacher self-evaluation 
and the qxtestions that a teacher might use for this purpose 
are on Page Four of this handbook under "What to Look for 
During the Visit." We feel that the teacher himself is 
the best person to develop individually his method of 
self-evaluation. Another possible source is student 
evaluation of the teacher and the program. A form 
designed for thic purpose is attached towards the end 
of this manual. 
VII. Guidelines to be Used During Classroom Observation 
A. Classroom Atmosphere 

1. The general atmosphere should be relaxed and hap^y 
conducive to learning, satisfaciion and achievement 
^ with proper physical properties (lighting, ventilation, 
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VII. Guidelines to be Used During Classroom Observation (Continued) 
seating, etcj, 

2. Student-teacher relationship should possess mutual respect, 

teacher personalization (i.e., teacher should know names 
and interests of individuals) end adaptation of instruction 
to student level. 

3. Student-student relationship should provide for inter- 

action and effective grouping (large grouping, small 
grouping, individualization, etc.). 

B. Teacher Effectiveness 

1. Organization of lesson should provide for: 

- formulation of specific instructional objectives 
which are made clear to the students 

- class tempo (prompt beginning, economical use of time) 

- clear, logical presentation 

- clear examples and/or illustrations 

- provision for review 

- worthwhile homework assignments 
2. Teaching technique should contain: 

- suitability of methodology to content 

- variety of presentation 

- use of supplementary materials (blackboard, audiovisual 
equipment, outside materials, etc. i 

- provision for judging student progress 
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« Guidelines to be Used During Classroom Observation (Continued) 

3, Teacher performance should contain: 

- accuracy in content 

- proper araount and type of speaking (audibility, clarity, 
use of target language) 

- enthusiasm, ability to motivate, ability to show 
importance of lessoa 

- poise, self-confidence, pleasant appearance 

- flexibility 

4, Student performance should: 

- involve participation (amount and type, audibility, and 
use of target language) 

- arouse interest and attention 

- demonstrate progress 



- demonstrate self-control 



C. 



Fulfillment of lesson Objectives 



Other General Comments 



VIII, Report on Classroom Observation 



Name of teacher 



Dat« 



Subject and level taught 



Time 



A, Classroom Atmosphere 



1. General Atmosphere 



Comments : 



2. Student-Teacher Relationship 



Conments: 
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VIII, Report on Classroom Observation (Continued) 
3, Student-Student Relationship 
Comments: 

B. Teacher Effectiveness 

1. Organization of Lesson 
Comments;^ 

2. Teaching Technique 
Comments: 

3# Teacher Performance 
Comments : 

4» Student Performance 
Comments: 

C. Fulfillment of Lesson Objectives 
Comments: 

Other General Comments: 
Observer Signature 

Title ^ 

This form has been discussed and acknowledged: 
Teacher Signature . Date 
Teacher Comments: 
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Cuiranulatlve Teacher Evaluation Form 

Teacher's name • Date 

School • Subject and levels • 

A, Teacher Performance (cummulative evaluation of overall strengths 
and i^aknesses and evidence of growth— responsiveness to suggestl 
and Improvement) 

Comments: 



B, Teacher Responsibility (attendance, punctuality, keeping of 
student records, lesson plans, attendance at staff functions) 

Comments: 



C. Teacher Ability to Work with Others (cooperation with rest of 
staff, relationship with students— personality classes and/or 
discipline problems — and relationship with parents) 

Comments: 



D, Professional Activities (membership in professional associations, 
conference attendance, university course work, community-related 
programs ) 

Comments : 



E. Other Comments: 



Signature of Supervisor 

This form has been discussed and acknowledged: 
Teacher Signature . Date 
Teacher Comments: 



ir, 
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• Personal Growth of Teachers 

Listed below are four general areas related to teaching. It my 
be helpful to ask the teacher to set his own personal goals and 
discuss them \tith his evaluator. 

A. Identify areas related to Instructional Techniques that you 
are improving during the course of the academic year: 



B. Idencify areas related to Professional Attitudes that you 
are improving during the course of the academic year: 



C. Identify areas related to School Routines that you are 
improving during the course of the academic year: 



D. Identify areas related to Staff, Parent and Community relations 
that you are improving during the course of the academic year: 
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XII. C0>5PETErClES OF FOREIGl IA» nAlE TEACHERS 

Content Area 
Minimal Competencies to be Assessed 



BEST COPY AVAIUBLE 



Practical Command of the Language 
Competencies: 

I^IO Understand the foreign 
language ns spoken by a 
n^'tlvo nt n norr^nl con- 
versational tempo. 



1.20 Speak the language with 

sufficient ccinnnnd to carry 
on a conversation with a 
native speaker. 



1»30 Head material of a general 
nature x^ith immediate com- 
prehension. 



1.40 Write on general topics i^th 
clarity and correctness. 



Assessment Procedure and Conditions? 

In spontaneous conversations on 
topics of a general nature and in 
university lectures on non-technical 
subjects in which the candidate has 
some knowledge he is able to under- 
stand what is said. 

In situations as described above 
and on the material that he has 
been assigned to read the candidate 
is able to answer, ask questions 
and make comments in the foreign 
language. 

The candidate will read with in- 
mediate comprehension, material of 
average difficulty (material that 
is neither technical nor esoteric) • 

The candidate is able to write 
simple straightforward letters, 
take lecture notes, write reports 
or summaries of assigned readings 
with no errors in basic grairanar. 



Language Analysis 
Competencies: 

2.10 Ana]y;:e nnJ apply his 

analysis of the phonology, 
morphology and syntax of 
the source ;ind target 
languages* 



Assessment Procedure and Conditions: 

The candidate prepares drills and 
exercises which lead to accurate 
pronunciation and which fit the 
appropriate structures; he recog- 
nizes errors in phonology, morphology 
and syntax, diagnoses the origin 
of these errors, selects and devises 
exercises, drills and techniques to 
correct them. 
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BEST COPr ilMIUBLE 



C. Culture 
CoiiipcliMici 



3*10 no:?cri!H» tho principal Vuys 
in v.'hicli t};o prrnN* v;ithfn 
A Iori*J[;!^ cttUurr(:;) bcluive 
as cotiiparcvl witli /v:;rfjric*Hi3» 



3*20 Kclnlo :;i,:>.ni f ic.,nt ?:oc- 



Asscsr.njcnt Procedure nnd Condi lions: 

Givoti n CAtcf^ory (family liiC| 
CMlucntion il Aud vocnllonr.l pur- 
5iuiir», leisure tiiwn nctivitlcn, 
etc.), the cnnuidntc will dor»cri:)c 
the forcicn cultural pattern ;;nd 
compnrc it with the Americ^nn, 

Given n ninrii f icnnt geor;rnphicnl 



Crr.phic.l, r.nc:.-;!, political foaiurc, hictoricr.l event, ccn- 



and ccotu'ru'c n fo -tuvcs oi the 

culture* VoLwi out rir.ni- 
f ic ;in t h i r. to r ;c a 1 , .»rt i i;t. ic 
and literary :r.ovcv:ont;; , their 
Jntcr-rol,:; ioiusliius witii 
jach othnr and v;ith contem- 
porary culture • 



tri hut ion in the arts » spcci lie 
{soc i A K»i pvii i t Ic al in ^ Li tut Ion , 
the cr.iulidate will bo able to 
explain its significance nnd 
effect on contemporary life in 
the forcicn country (or countries)^ 



Lcarnlr^^-ToachinG Procccc 

K. Conii.ctencioa--Ourrlcular ObjcctivcG 

1#00 Glnco tht/ d«.?ve]or:ior.t of a unit of r>tudy Is a selection prcccca, 
the te'iclior r.hall to able to: 

1.10 idv'r.ti fy i:ou 'cr:r. of rotffr.tj?.]. ir.viit ruch an iiociety, noodr 
arid Int-:- of ni-.rlonic, L>?.tr or local Ki.. cyllabi, 

1.?.0 i(lt.':,tiiy r-ourcf:. o:" potentUl IcM'nlr.': activities 
1.'30 idc-aifv tho ..-rcnora.l /;oalo of the unit 

1. ^0 :-.o:uo!.co ♦h-.v cor.ionr. 

1.50 idont-liv a vririo^v o:' iearni.-i.T acilvltioc that could bo 

urcd to r(;.a.';n rifT. Irjd jov'-i c:' ] •"•nrr. Ir, : 
1.60 identify ctratccio:; tor ova] uitin.- the rL unit 

> 

2,00 Sircv ct./ .'ct.iv^r. aro r.'>.c^:cr->.ry in the ci':v?lor.r.or.t of a Icncon 
p]an, th'j teacher tih^li tc able to iclo.'itii'y objectives that; 

2,10 n:.: i.r. a I '. h'ivioril :"orn 

2,20 c.i--- cr:i:.l.:-.t--nt wl-.h the intellectual maturity of the 
r,tu''iont r. 

2,30 proviso lor r.cnitiv-- --.tlitud It/tl chanrco tow.irxiG the 

2, U0 p-cvi'.io ior t:;o dov'^lo:::-,ont of n.ani pulative skills 

2,'jO irov: >- :rv • -o .i-v-".-. o: cicr.itiv.; :k;Uo Voyond 

ti.-J i '-c ■. i I I. .v.- .. 

^ 3,00 Idc-ntifv .-.or - curr'.cv.l'j-. "cd^lr., Ir/Uo't'^ tl^.o vario-c roir.tr, / o 
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» . BEST COPY AViUUlBU 

1.00 Slticc !nr-.* ?• i; * Ir.'.il r e are noccc.r.'wy In tho Icnrion plan, 
the U'aciicr : trill lo aulc toj 

1«10 utnir.- <..'.'»rh of iV.'i followlrvT 1f.r.irucl!o: il mcdont 
ir.'HvM I <\c.'/\\'\ ^in.'., /^roup .ictivl ticn, cl i::cu:::7ior., 
ciu'Joj'.t at.d ''ricwcrr,, i,hc'i,.;ht provokit-": and 

o;ior\-'..T. iv.l I'M.'.;*, !onr;, r-.u|or-/i:-.c;i ntu'Jor.t rractice, 
dlf fo c Mt. i.',i'.> t oi inr.{.r-.ictlon to Ind ivi-iuilize 

Irai-nlr..'; vi ^'^^.oi.'jnncnt, r.roupirv:, cackota, 
activit j'-i;, etc.) 

2.00 Sir.no re,-; .cr.c:!:.^ ar.d foedVack aro r^ci-r:?.ry in the losnon, 
the tcach'jr la able to idcntiiy and utilir.cj 

2.10 rt lcv.,; :;*;u, acLlvlty that cart;:rcc the ctudcrt's 

attention at •h? r.tar^ of the- i'jr.ccn 
2.20 a r.'iu':>ncc ct" loarniM activities n-.tanin^ful to the 

studcntr, 

2,30 a :',';i-.;.'no\^ of l-nrnit-.o; activiticn that naintain student 

attention thrru 'hcu^ the lcr.r.on 
2.^f0 Icarni.".-: activiiicr. that relate previous learnlr.^ to 

the learn I'.T in the lenron 
2»50 Ifarni:,': aijt,.viti'j:i that relate subsequent work and 

acGi/rnr- 'm;:.:: to tl.e prc.cr'.i v/or!< 
2.60 irr-^''? 1% ' r.' fe'^d^-ick frer. th"? r.ti:;ier.t5 to alter the 

planned uer. 30 -rf Irarnir..", activitV?!? 
2.70 Ir-jr.cd U'.tc icodMcr: i'rciT, ttic student:: on thQ pace of 

the pl:'.:.:::d acMvitioc 
2.80 ir-.:.-.'d iM.o •^cod'aok cn the cffcctlvenc.:s of the 

activity to tiic i:;uivldu<.-.i to the ^roup 

C. Co.-iretor.cl.e.':— vorU-il and non-vortal co-;r.i:nicat ion 

1.00 Si'/j-' c: : i"l...';icv, vj v'.-,.[: ly, c^i.:cr.i\-:i'i.:-, iu neceni:ar/ in 

the inntnictio.-.al proceon, Uio teacher nr.ail le able to" ide-ti-'y 
aid utilize J 

1.10 a : yr.ti-. of clcvlt.i.l of flc r :,\v witr. roi-.^cct to the 

v.\.rk rc-iuir; o:" r.ll tr:-:'ch'.;ru 
1.20 a r.y,,to-. to or.mi;:> ir;.;tr-.:ct l'.::.ii r^torials (i.e., 

toxtj ,-)okr., cr. irt:-., .-"^-iok:, r-.c,) 
1.30 a r.yr;i-.n :cr tho e::ir.icnt rivc-csiu-: of equipment and 

SUppliiJG 

2.00 nine- tr. a 00 v.unicito with tJiudontn, the teacher shap 
b-j able Lo; 

2.10 writ'; in a In-l-lc, vi::-j-ir.y dvna.-iic n;:curale 

for,- (i.e., via th.: ch?.rK;,..-.ru, ovo.r..::;:ic. har.-outo. 
etc.) 

^..-^O .■; i-i an V- v.-.y f!.-., .1 •.■p.,; .-j volu*-. 

«i.jO • :.o'i-v;-: -V, 1 r. tc i Tf.-;; control, 

dlrccLlo".j, a;;:\)vai, d VvV i I, oto. .] 
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»• '^«rotc„ci,..._,.„„.,.,,^„ BEST copy /IMiUBLE 

1.00 Since I 

J.12 .iiT rc!.,.,,.,! lo f,v , 

'•20 m* ,i •■■"-I rcl,.-,,,, '"«ructlon.l objoctivos 

iTrir' ' ^""^"'^^nts to 

2.00 Given n j- '^"'^''^^ ^^^"P '"^ividuaU and the 

" Uic four basic skills 

fi. Conpctoncios— ,.io<lin 
^ 1«00 Since* n 11 1 f X j* 

^Vt.p,.,, -u'.-. ,: ^^'"■"-^ tr.-.nrparof.cics, 

1.30 ..ki uLiu. , -c.^ 

rroj,.ct<v-s ovo,^^^^ [^^'-"'^'^^iP projectors, 
etc.) -vchcd projectors. dupHc.uors. 

functxon\..;,..i,;\H^", ! "/'^'^'■^ ^^^''-''^ r-'. tcrir.1 . to 

inc fncilitios. ^ ^"'^ ^-'t ' '"ns of cln.s.sroon or build> 

Coipetcncier. — toaclii--^ th. r 

-• four bns ir ^kili.- -r,? 

^ -'Ki'ls .ind culture 

1. 00 Ttio c. r..! {(!.,( ,^ \-i n 1 
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3.00 The candidate will dcwonstrnte effective techniques for 
teaching the learner to road the foreign language. 

^'"^ reachi'r'dri"''' cle.onstrnte effective tcchnlnu..-. for 
fceaching the learner to write the foreign language. 

5.00 Th^ camlid.uc vill demonstrate effective techniques for teaching 
itudicr"'''' ^^"^ culture of thii peoples whoJe language is being 



Competencies— building an Instructional climate and environment 

TT»e conipetcnciGS on building nn instractlonal climate are to be evaluated 
during the intensified Jield experience by a team of experts. 
1.00 Since information concerning Indivudal needs and differences is 
necessary for classroom decisions, the teacher shall be able to: 

1.10 identify information related to individual students frori 
the following sources: verbal pretests, non-verbal pre- 
tests, school records, etc. 

1.20 evaluate and utilise such information to determine the 
pupil's ability for learning a foreign language 

1.30 measure and record the level of achievement of a pupil 

1.40 describe the stage of development of individual pupils in 
each of the following areas: physical, evotional, social 
and Intellectual 

2.00 Since pupil ability, background and level of development affects 
classroom decision, the teacher shall be able to: 

2.10 utilise this data to select appropriate learning 
strategies and prepare appropriate lessons. 



3.00 Since appropriate communication skills arc necessary 
to facilitate learning, the teacher shall be able to: 

3.10 utilise vocabulary, terminology and anologies 
•V suitable to the student's dcvclopmentul level 

3,20 demonstrate appropriate oral comimii, ication in 

classroom prescncntion by each of the following: 
proper enunciation, proper pronunciation, 
appropriate modulation and appropiinte ampli- 
fic;it:i on 

3,30 present material logically as evidenced by 

utili;:ing deductive and/oc inductive incthods 
of presentation. 



BEST COPY AVAILABLE 
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Contpctcticio*;— l»ui .in Inutruc tionnl cllmnte 
and cnviruiiir.ont (Continued) 

4.00 Since r\\ ,.pproprl \ic clnssrootn clvmntc tmjst bo 
cvcntoil Ami tr.iini nincd for lonrninft r,o tako 
placG^ Lhc toaclicr shnll bo able to: 

^.10 identify nnd utili::r bohnvioral objectives 
in pl/tnning nvl presenting lessens 

4*20 state to the pupils at an appropriate titne, 
the ^ourno goals and o!>jcctlves 

U.ii) rnnsi qrr>nf ly St^itC CO tho pUuils llie b^SlS for 

evalu.^tion of the c our so work prior to the 
cotnTicncr men t of the course work 
4. AO identify :uid u^iline a learning atroosphere 
conducive fov- pupils working independently 
or in groupj; 

4,^50 arrange objectives and learning experiences 
in a loj»ical sequence 

4.60 mnintnin ns an objective the cultivation of 
each of t}\o following social skills: 
cooperation, idea-ey.change , shared problem 
solving, self evaluation, group evaluation^ 
responsibilir:ies 

4.70 utilirtr cxperiCT^coii conducive to developing 
the toUcwini? attitudes: curiosity, 
rational i Ly , opcn-mindcJ;*css , positiv* sel f 
concept, creativity, objectivity, honesty, 
humility, tolerance for other cultures 

4.80 n^^ntain an attrosphore of tnutual respect 

4.90 solve individual pupil problems (i.e., social, 
psycholorjc.il , educational, ecct) by: recog- 
ni?:ing that a prol: existc and utilising 
appropriate supporting Mgcncics to help the 
pupil. 



Since un.\ccoptnblo hoh.ivior of individual students is not 
to a^lcainit;^. cnvi ronrnent , the teacher shall be able to: 

5.10 recof.ninc that discipline problems may arise in a 
classroom bee luso of one or more of the following 
profesnior^.il reisons: 

5.11 poor plnnninj? with r.n insufficient variety 

of learning experiences 
5»12 iir.propor mnna^cntjnt of class time 
S.n inKiifMcienr pupil participation 
5*1^ lack of voice control 

5«15 obscure or vnr.uc objectives for the lesson 
5#l6 Kick of recognition of pupil *s needs 
5.17 unsatisf.ictory physical environr^^nt (i.e., 
seating: arran.-crcnt , lighting, noise, etc.) 
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5#20 recop^niirc thnt illsciplinc problctns iT,ny arise it: a 
classroom bcc.iusu oi one or more of Lhc following 
pcrr.oi.al rcnsons: 
5.71 p\trli-tc;ichcr conflict 

5.22 fatigue o- oorcdom on the part of the 
teacher or pupils 

5.23 pupil's 'no)Tic situation 

5.24 sociological, medical or emotional 
problems of the pupil or teacher 

S.'JO foiMMulatc, with fhc pupils in a class , a code of 

acceptable behavior within the parameters of the 

f^is^r^rt nryi] huiUHnn nrnrpfiuro.s 

idnniity ind nnnly::c v;ich th^» pupils iu Lhe cluss 

the c.hisos of discipline problems 
5.50 adhere to the established coda of discipline 

problcmi? 

5*60 identify the pv'irson or persons with the un- 
acceptable bch.Mvlor and discipline only this 
person or persons 

5.70 indlcico to the pupil(s) hii ciisnpproval of the 
unacceptable boliavior by one of tbc: following: 
verbal cotmunicr;tiun, noa-vorbnl .ues, a 
^ cont'.ruonce of verbTl and non-verb* ! oo-mmunication 

5*80 identify alternate strategies for either alleviation 
or removal of the cause of the unacceptable behavior 



6.00 Since the behavior of the teacher Ir- a major molding 
Influence rm the pupil, the teacher shall bo able to 
dcmoustr lie Uiv» awareness and cxceptance of his pupils 
as persons by: 

6.10 sharing with the pupil a good point which makes 

him valuable to himself and to society 
6»20 appropriate us of praise 
6.30 inicrncLi!.^ r.'ith the pupil in a courteous, 

patient mnnnor 
, 6»40 abstaining lrt>M the use of expressions or 

names interpreted by students as derogatory 

or demeAni:>p, 

6»50 emj)loyin;» verLal and non-verbal cornnrunication 
which v/ill build the pupil *s self image 

6»60 be cousisient in the matter of privilege or 
disc ipl itic 

6#70 rccoj'.ui ;'t] and accept differences in dress, 
appear, ince, beliefs .ind practices \;hich do 
not inter fer with class instruction 



7.00 Since the »nfety of tho pupils In n classroom or on a field 

^""-^''^ responsibility of the teacher, the teacher 
Should be able to: 

7.10 Infonntl'c pupils of the bnrtc rules of safety 
7.20 identify his Ic.jj.il responsibilities to his 

pupils in rc.'.poct to safctv 
7.30 e;-.ct,.vliry Sifcty rulos at all iiin«s 
7.'<0 considci- .m infraction of safo^-y rules as 

a discipline infraction ,nnd fallow the 

7.50 identify and utiline school district 

procedures to bo followed in case of 

pupil accident or illness 
*.60 TT^otlvate tho students to formulate a 

set of basic rule? and responsibilities 

of the pupils to their fellow pupils 



Tcacher-School-Conrnrunlty-rrofcssion 



adminl^?/? 'r'''' ? ^"''^'^ institution in the community, consists of 

sc^ice r: .T' oiUcr support personnel. As the pre 

InC^n'L' i Toachor-SchuoUnorn:nunity-rrofession in the' 

cJer^e li '''^^ Uon.onstrate the following cor^eten 

cie& reiaceu lo tnc r.cnool community. 

A. Compctcncies—woiking relationships 

Compctet^cics r.«l..tcd to Te.-.chor-School- 'ormunitv- Profession are to 
experts!'' '^"^ intensified fieui experiences by a tean, of 

1.00 Since the to ichor irust conmiunicntc with the personnel 
m the schooUconmiunity, the teacher shall be able to: 

I.IO dorr.onstrate comrron courtesies to all members 

of 0\c corriutiity 
1.20 corr^u.ic.ntc his ideas and feelings in language 

understandable lu all mcrr.bors of the community 
I.JO define and interpret the rationale for the 

inclusion of foreign lam-u.-^es in the curriculum 

and interpret this to students, administrator 

and Community 
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2.00 Since f.hc school-comrumlty concists of a varieLy of 

^S^riT'',?'-''^ '''"'^ ^P^ciiic function, tho to.nchcr 
shall bo able to l.lcr,tify the function of the follow! 
Ing personnel, if represented in the school-coimnunityj 

2.10 professional personnel-^idministrntors , depart- 
ment chnirporson, curriculum director, audio- 
visual director, librarian 

Z.ZO support personnel-clerical, custodial, para- 
professional ^ 

2.30 pupil service personnels-guidance, school 
dor.tor nt,rr.n-f:onchnr, rending srocirilist. 
psychologist ' 



3.00 



?n"th/\'f ''''''' ''"''^ ^" ""^^^ personnel 

in the school-community, the teacher shall be able tot 

3.10 support colleagues insofar as their actions are 

consistent with established policv 
3,20 dcTTonstrate that he can accept ot\or persons, 

changes and constructive criticism 



Since professional activities are an integral part of 
the school-community, the teacher shall be able to: 

4.10 identify the functions and participate in 
school committees, extra-curricular 
activities and co-curricular activities 



B. Compctcnclcr—studcnt records and communication with parents 

1.00 Since UMchcrj; receive (privilircd) information 
conccn.ui,", i;tu<!oiit;j from such sources ns other 
students, p..rnnt5, pupil personnel service ^eam 
or the pupil himself, che teacher shall be able 
Co: 

1.10 decide x,'hethcr or not this information 

should bo tr-uiKi'tittod 
1.20 cclcct the .-.pr-ropriatc pornon(s) to 

whom tJiir. in format i mi should be 

tr.insmittctl 
1.30 utili.c thi.] infonnation to meet the 

pupil s needs 
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00 Since the school-comrunity is govcmcd by specific 
rules and or^nni^.ational procedures, the teacher 
shall be able to: 

2.10 record the nttondnncc of the pupils 
utili;:ing the district procedures 

2.20 record data conceriung the pupil's 
learninp, progress utilising the 
district procedures 

2.30 utili.-e the district or building 
handbook to identify and describe 
the procedures to be followed in 

drill, emergency evacuation, * accident , 
illness of pupil, extreme discipline 
problems, cafoty procedures, field 
trips, guest speakers 
2.40 identify the correct procedures to 
follow when a specific situation is 
not covered in the district handbook 



3.00 Since cor.imuiicntion with the parents of students is 
an integral part of the teacher's role, the teacher 
shall be able to: 

3.10 use lauijuaj'.c that could dosci-ibc pupil's 
performance understandable to the parent 

3.20 state the curriculum objectives in 

language that could bo underi,t:ooa by 
the parent 

3.30 describe language that could elicite the 

pnront»s intcror-ts and concerns 
3.40 participate in parent-teacher conferences 
J. 50 utilir.e the parent's interests and concern 

in nxicting the pupil's needs 

4.00 Since a large number of resources are available in 
the community, to meet pupil interests and needs, 
^hc teacher shall be able to: 

4.10 identify resources available in the community 
that apply to specific objectives in instruc- 
tional units 

4.20 utili/e comir.uMity resources when feasible in 
the instructional process 

5.00 Since the socio-economic climate of a comrainity affects 
the cultural background, entering behavior, and physical 
welfare of students, the teacher shall be able to: 

5.10 identify and state the socio-economic climate of 
specific pupils in his classroom 



CompoLcncicc-profcssioiial oriiani::atlons and professional evaluation 

1.00 Since profcusloital organijtations serve to Tiieet certain 

needs of touchers in a school, the teacher shall be able 
to: 

1-10 identify the specific local, state and national 
professional organisations found in tlie school 
district 

1.20 identify the function of each of these pro- 
fess i on .1 1 o r g an i r: a t i cn s 

1.^0 ^•.ionfliy tl'.c profonsior.^i corrrrittccr that arc 
tunctionin,' for the growth of or the change' in 
the proioosion 

1.40 attend rvctings of the professional organizations 
and conmiittccs when appropriate 

2.00 Since school districts now function under a teacher- 
district contract, die teacher shall: ^eacner- 

2,10 read the current contract that exists in 

tne school district 
2.20 be nble to identify and state the teacher 
-> \f . ''"'^ ohlij^ations in the contract 

^.JU r.ttcnd, whore possible, meetings that 

develop the contract 



3.00 



t-cher Shall V.i^£irtrr""' P-^--°-ny. the 

3.10 nctiv^ely seek analysis of his teaching by 
other professionals (i.e.. sponsor teacher 
3 20 : ^^•^•chers, administrators, etc.^ ^ 

Proiossionais an.i utilise thoxr .urnestions 

S-itlKt ,.ata concerning hi^ Leaching per- 
or^nnco uUli::in, educational technology 

3.40 utn;-'.oT " ^-^P^^^ ^tc.) 

per < ^"'^^;V^^"^-« th.t annly.e teaching 

3.50 utili-o nunil ; ^^V"*'^^^ interaction) 
^iiK.o pupil evaluation in teaching r< n 
interview, oucst iot-aiai m . o.. f 



3 60 nucstiot^nairc, etc.) 

3,60 di.pl.y a sense of rcsponsibi ity for 

professional growt.h and donons rite hi- 
awareness that forei,n language ^' hodo'lo^y 
is continuously evolving ^^"lo^y 
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Evaluation of Foreign Language Programs 

A. Definition of Program 

rhe program Is the sum total of the means by which students 
are guided to the attainment of the Intellectual and moral 
discipline requisite to *e role of an Intelligent cltUen In 
a democratic society, this encompasses all of the learning 
experiences that students have under the direction of the 
school , 

B. Supervisory Principles and In^lications for Program Evaluation 

1. The evaluation of a program should be a basic part of the 
program itself, 

2. A program should be evaluated in terms of its own objectives 
and the instructional improvement which it achieves. 

3. Program revision and evaluation should take place at least 
every five years or whenever necessary. 

4- Supervisors must accept the principle that cooperative 

participation by all staff members, personnel, professional 
associations, the school community and student representatives 
is essential for the success of the program. 

5. Provisions must be made for assisting the professional staff 
in creative ways to solve both individual and common programs. 

6. -ma effectiveness of the program should be evaluated by the 
participan^s and also by outside consultants. 

7. Ihc aim of evaluation is to improve the program and ultimately 
to improve instruction for students. 

8. Statistical data gathering .^d interpretation should form the 
basis Of supervisory program evaluation. For this purpose 
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X»T^ Evaluation of Foreign Language Programs (Continued) 

an instruction committee and a program committee could be 
organised with the following responsibilities: 

a. Instruction Committee 

{ Reviews continually all aspects of the Instruction 

program and each aspect in relationship to the whole 
program. Defines problems and proposes ways and means 
of seeking solutions. Gives direction to the program 
committee for each year's work. Serves as a channel 
of communication about curriculum development and 
instructional issues among all members of the teaching 
staff, 

b. Program Committee 

Examines, evaluates and recommends textbooks, supple- 
mentary books and other teaching aids. Recommends the 
development and production of instructional materials 
not available commercially to suit the needs of the 
department. Evaluates current program of instruction in 
area of study, revises and updates it. Helps faculties 
understand and use effectively the instructional 
materials. Reports the results of their work to the 
instruction committee for endorsement and recommendations, 
9, ITie forward-looking school system will continuously seek to 

evaluate its efforts and to report on its strengths and 

weaknesses in curriculum. 



2.9 
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Xll. Evaluation of Foreign Language Programs (Continued) 

10. The key to sustained community support of supervision 
is the instructional prog; am which is responsive to the 
changing needs of the community. 
Programs need to be evaluated in an effort to verify that content 
and Instructional activities in this subject area: 

- contribute to a baLmced program of general education for 
each student 

- articulate the learning experiences of the middle schools 
with the high schools 

- provide educational opportunities for each student in accordance 
with his own needs 

- provide opportunities for exploration within the subject area 

- provide opportunities for a limited amount of specialization 
in area of interest or ability 

- are flexible 

- provide for evaluation of student achievement in accordance 
with each individual's aptitudes and interests 

- are analysed periodically in an effort to determine why 
students fail in some aspects of the language 

XII. Form for Teachers to Evaluate the Foreign Unguage Program 

This form is designed to be used specifically for the evaluation 
process of Foreign Language programs. It is open-ended in nature, 
calling for brief answers or descriptions of various aspects of the 
program. Notes or quaUf ications that explain responses or make 
more complete the description of the practices in the program should 
be included. 
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Xlll. Form for Teachers to Evaluate the Foreign Language Program (Continued) 
A, List and describe briefly the foreign language courses offered: 
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B. State goals for subject area and how well the objectives have 
been achieved (i.e., in listening, speaking, reading, writing, 
cultural insight) varying stress at different instructional 
levels: 



C. In what ways are students provided with opportunities to 
assume responsibility in planning, carrying out, and 
evaluating their own learning: 



n. In what ways is opportunity for exploration provided for each 
student enrolled: 



E. What provisions have been made for in-depth study by students 
who shtjw ability .uul interest in the language of study (i.e., 
flexible, ability grouping): 



31 



28 



Form for Teachers to Evnlunte the Foreign Language Program (Continued) 
F. What type of tests are administered to evaluate student 
performance and progress: 



G. Do teachers use the results of evaluations as an index 

of thoir teaching effectiveness and do they make adjustment! 
in instructional methods and materials accordingly: 



H. How do the teachers work together in planning for the coor- 
dination of the instructional activities both within their 
subject area and within disciplines: 



I. Is instructional level three and above conducted by teachers 
who speak li;-e a native or close to a native: 



J. How does the school make use of available native speakers or 
other persons knowledgeable in foreign language culture: 



K. What facilities, equipment and materials are most extensively 
used for the subject of study (i.e., textbooks, audiovisual 
equipment, etc.): 
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XTIU Form fur 'teachers to Evaluate the Foreign Language Program (Continued) 
U What is done in the subject area to promote and contribute to: 

- moral and ethical values 

- intellectual development 

- positive self concepts 

- social dv^vclopmcnt 

- community relations 

M. Describe provisions made for individual differences among 
students in: 

- ability 

- interests 

- cultural background 

N. fiivc examples to indicate that the context aid instruction in 

the lanf>uai;c are consistent with the school's stated philosophy 
and object ivcs: 



0. Name improvements in the instructional program in subject area 
that have been completed within the last five years; 
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XITI. Form for Teachers to Evaluntc the Foreign Language Program (Continued) 
I'. What- arc considered to be special strengths of the 
instruction in this subject area or the weaknesses: 



}. Wliat procedures and pr.icticcs are used in the continuous 
eviiluailon of Instruction: 



R. Other comments: 



XIIl. Instruments for Student Evaluation of Teacher and Program 
Please respond according to the following key: 
1 = stronj'.ly agree; 5 - strongly disagree. 
A. 'Iho sub ject matter of this course was interesting. 

12 3 4 5 
1^ You pl .n on studying further in this area. 

12 3 4 5 
C. You found this course to be necessary in your overall education. 

1 2 3 4 5 
1>. Ihis course was relevant. 

1 2 3 4 ••) 
K. You thought that the methods of teaching were effective. 

1 2 3 4'-) 
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Instruments for Student Evaluation of Teacher and Program (Continued) 

F. There was the right amount of homework. 

1 2 3 4 5 

G, The homework was helpful In studying the subject, 

1 2 3 4 5 

H, The tests were reflective of the material covered in class 
and in the homework. 

1 2 3 4 5 

I. The teacher knew the subject matter well. 

1 2 3 4 5 
J. l*he teacher was well-prepared for the class. 

1 2 3 4 5 
K. 'Itic teacher showed interest in the field of study. 

1 2 3 4 5 
L. The textbook was relevant to the class. 

1 2 3 4 5 
M. You changed some of your opinions about the people whose 
language you studied. 



1 



2 



3 



4 



N. 



The grading system was fair. 



1 



2 



3 



4 



5 



0. 



The teacher was interesting. 



1 



2 



3 



4 



5 




